EYFS
Development Centre

KS1
Development Centre

Pre Formal Learning - Assessed using the Engagement Model at KS1

Curriculum:focussed on communication, cognition, physical, self-care, sensory needs

and independence

EYFS Curriculum 2021

Focus on:
Communication and language
Physical development

Personal, social and emotional developmen

Literacy

Mathematics
Understanding the world
Expressive arts and design

k [ndividualised Curriculum
& Where appropriate, children we make adaptations
to the curriculum to meet the learners needs.
' 'We ensure sensory needs are supported
L t rough a range of teaching and learning style
¥ and with the curriculum adapted to their needs.
L We make best use of our Sensory Circuit,

Semi Formal Learning - PS 1 -2

KS2 Designated Provision
Cognition and Learning

Core subjects taught in line with whole school curriculum design, thematic learning incorporating

arts, humanities and personal development.

Oracy - focus on building language and sentence structures. (Nelli/Talkboost)

Formal Learning = PS 3+

Core subjects taught at developmentally appropriate level English is taught on a 4 year cyclical
curriculum, while maths is revisited yearly with a differentiated curriculum, Foundation subjects
taught through a cyclic curriculum and differentiated to the children's needs. Oracy - focus on
building language and sentence structures. (Nelli. Talkboost)

Intergration

Within our units, we endevour to intergrate with
children from Mainstream to give the children

a chance to mix with their peers.. Where this is
appropriate, it will be discussed with parents.
Children can access assembilies, trips,

specific subjects such as music, English or maths
to give them a full experience of school life.

Intervention

At Meadowside, we work closely with the teams
from SALT, VI, HI, Occuational therapy,
physiotherapy, school nurses ets. and

¥ incorporate that therapy into the child's

individual timetable. A lot of this work will be
class based, however, other parts involve specific

| 1:1 or small group intervention.
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Independence

For our besignated Provision Units, our intent of our curriculum is built around independence. We want to equip our children to be
independent learners and problem solvers fully prepared for their next steps in their education. "It is not what you do for your children, but
what you have taught them to do for themselves that makes them successful human beings," Ann Landers. Through focus on key skills,
problem solving and preparation for adulthood, we aim to ensure our children are equipped to be able to independntly contribute to society.

Another key strand to our curriculum in the designated provisioniis oracy and vocabulary, equipping children with the communication,
presentation and interpersonal skills needed to thrive in the twenty- first century. Evidence shows that of the children who persistently

.. experience poverty, 75% arrive at school below average in language development (Communication Trust, Talking about a generation, 2017).
A child in a low income household, over their early years of life, will hear 30 million less words. A typical child living in a welfare family will be
exposed to an average of 600 words per hour, of which there is a ratio of 2 negative words to every positive. (Hart and Risley 2003).

Meadowside’s contextual information indicates that our children reside in an area that is within the highest 3% of deprivation nationally.
Therefore we have created a curriculum filled with learning to talk and learning through talk, ensuring opportunities to acquire a rich and
varied vocabulary, delivered in language-rich classrooms. Oracy is a set of teachable skills that are essential for life and is at the heart of our

pedagogy.
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e Rights Respecting agenda is at the heart of school life at Meadowside and provides a strong ethos to foster purposeful learning
at‘;{tudes and positive relationships. This initiative underpins the school’'s aims to provide a values led curriculum. The children learn about
their own responsibilities, through learning about their own rights and the rights of others, as set out by the United Nations Convention &
Rights of the Child (UNCRC).

Another key concept, which also shapes the ethos of our school, is our indset. This s strategies to develop Growth

e praise effo d persistence. We believe the best

nd keep on learning. For children who find work
! persisten'te and good teaching are what help

ians and fi in the application of these i

Mindset , Self Efficacy and Intrinsic Motivation. Rather than simply praisin
thing to do is to teach children to love challenges, be intrigued by mistakes, enjoy
easy we make sure they encounter more difficult tasks. Our children reco nise t
them improve. We also teach our children to see themselves as learners a
subjects.

In our Designated Provision Units, we believe that people learn best in different ways and children spirational learning

experiences in a fully inclusive environment. We believe that skills should be developed alongside knowledge and that most importantly
I

ing should matter. We provide rich and varied learning experiences, allowing all children to develop knowledge and skills, whilst
g critical thinking. Where appropriate we look to integrate with children in mainstream to develop social inclusion. ] 4

g the statutory requirements, our curriculum provides all, with plenty of opportunities for enjoyment and achievement. Our
n 'experiencq memorable and relevant opportunities for progressive, high quality learning and wider personal development and
ing. By fostering a curriculum, which provides both skills and knowledge, both indoors and outdoors, our children will be inspired

tthey learn, be creative in their application and be passionate about their learning community and the wider world, now and in the

e will promote the knowledge, skills, attitudes, beliefs and values necessary to support future ready young people who are able to
exercise ‘learner agency’ and to take responsibility for their own education and to participate positively in the world. We will do this by
oviding a solid foundation of literacy, numeracy, general knowledge, digital/technological competence, physical health & well-being and
e

able them to mobilise disciplinary and inter-disciplinary knowledge, cognu social skills and attitudes and values to meet complex
demands.

il
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Inclusivity

The children in our Designated
Provision are central to our whole
school community. We recognise all of
learners are capable of taking part
and being included in different

school life and we

o include them_ip__a.s much

. Each child is included in to
ool where appropriate.

ntegration for specific lessons
where this is appropriate (eg.
music, maths etc.)

—_Extra curricular activities

wimming
e Sports Days
¢ Individualised curriculum allows
access to knowledge and skills

A

T

Meadowsi
Mindset

Meadowside mindset involves us
developing the skills of growth
mindset, self efficacy and intrinsic
motivation.

e Assemblies

e Praise of mindset and efficacy

e Children see themselves as
learners

e Celebrating success - achievable
realistic individualised targets set
for our upils

. Ch|Id n work independently
where appropriate.

e Parental support

e Regular meetings with parents

¢ Sharing of successes wi ents
(Tapestry and Class 0J0

lopm

CURRICULUM IMPLEMENTATION-,

How do we fit with we whole school ethos in the
Designated Provision an

entre?

charter. Within Designated provision,
we focus on the following rightil

if

-
« We have a right to come to school -
and learn
e We have aright to be listened to
and taken seriously
e We have a right to be treated fairly




Learning outside
the Classroom

The children in our Designated
Provision are central to our whole
school community. We recognise the
benefit of building the children's
cultural capital with well planned trips
to new places. alongside using
outdoor space in school to further

ur offer

Forest Experienc

pecific lessons
propriate (eg.

e Sports Days with other Designated
Provisions
Trips to local places that link with

#our learning

#

r -

How do we develop orracy within the designated
provision and develo

ent centré? .

"‘1._._ 4
L

Vocabul
Aquisiti

Vocabulary aquisi
development of o
this is consistent
throughout school of the day
are delivered and used daily. The
support for embedding these is
different depending on the needs of are used in conjunction witk
the individual. teaching of PHSE.

e Word of the Day

e Makaton

e PECS

¢ Visual representations of new

words.
e Language rich environment
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Key Skills

Main Delivery Method
Letters and Sounds

. Additional Support

Phonics PAT Phonics
Toe by Toe
Precision Teaching

in Delivery Method

poke Mathematics Delivery as

lined in our maths policy documents
dditional Support

lus One / Power of Two

Mqih Delivery Method
Phonics (Little Wandle - Letters and Sounds)

Ticking Texts

X Code

Switch on
Precision Teaching
PAT phonics

& Main Delivery Method
Talk 4 Writing
Additional Support
Ticking Texts

X Code

Switch on

Writing

Problem solvin

Forest School sessi
with our children

gularly
nt

Forest  centre and desig rovision that are

School designed to enhance the children's team
work skills and problem solving. Open
ended tasks encourage children to work
together and use their initiative.

Continuous

Provision

Within Ks1 and EYFS, continuous
provision gives the children chance to
work with their peers in developing the
charac!eristics of effective learning.
There are lots of opportunities for role
play alongside opportunities to build'and
problem solve together,

How do we develop independence in the
Designated Provision andiDevelopment Centre?

g’reparation for
Adulthood

. es and Dreams Week
very year we explore different jobs and
opportunities. We try to link up with
isations with adults with similar

he children we support as
well as wider workforce.

Cookery
Sensory baking and cookery is used

weekly to enhance our curriculum and
teach children life skills they need.

Technology

Technology is central to removing
barriers to the children accessing
learning and every day life. Within the
DPs we teach the children how to use
technology to support them with their
daily challenges.

Keeping_ ourselves Safe

We want our children to grow up to be
strong, confident individuals who are
able to access life. The children are
supported to become assertive and
express their opinions. We also run a
Keeping Ourselves Safe Week where
we look at wider ways we can keep
ourselves safe.

A i




S Curriculum Implementation at each stagegof learning:
ety EYFS and KS1 Pre Formal Learning
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N EYFS and Pre Formal Learning (Continued)
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EYFS and Pre Formal Learning (Continued)

MEADOWSIDE

Personal, soial and s

a | ki r i ]

g V% Communication and Lanquage
eveiopmen - ; e R~

Sensory diet is used for l of our children & f, ) Ve

appropriate. "! Speach language and communication is central to ™
Children explicitly taught right from wrong. ll of our work i the development cenire
Communication boards are used to develop

Focus on enqagement and focussed on emational AL G L
i +
S communication in line with SAL

development.

a A = A

Literacy } i

Mathematics —_—

. || [
Spoken lanquage is developed at the right levels for our Understandlnq the Horld

children and new words introduced. Makaton to support -
introduction of new vocabulary.

Phanics is taught using Little Wandle Planning at Topic work alows 2 focus on the folowing

appropriate stages

Rich environment with opportunities to expiore

s Past and present has been introduced
numbers to 10

Oportunities given to listen to and develop attention to

B : ocls an = e and differences - hictarica svents
sorisin 1 and whale clss setlings Focus on similarities and differences - historical events

facts rather than and stories
Word Warriors - Word of the da = :
e ' y Greater emphasis on religious and cultural similarities
fine motor skill, prewriting and writing skills taught and difference
where appropriate. : ¥
PProp lIse of maps - study local environment and wider world
lechnology is ussdhta enhance the curriculum offer
. | where appropriate.
| e
Rt BT\ )
e

L focus on the natural world including use of
et LA TR
LIS

Expressive Art and Design

txplnringl and using media and materials has
been replaced with Creating with materials'.

Focus on explaining the process they have used

Dance is no longer referred but is covered in
Physical development

Safety of using tools is within EAD

Emphasis on nursery rhymes and songs. Less
focus on creating and exploring heir own idezs,
thoughts and feelings.

Larger focus on role play and narrative being
sed on stories.




Engagement Model

How we use the Engagement Model at Meadowside.

MEADOWSIDE
WM KITE PR IMA

Engagement Profile

For all of our children who are yet to start accessing subject specific learning, we
formulate an Engagement Profile working as a team with the staff in the provision
alongside professionals and parents. This gives a comprehensive picture of a child's
fully sustained engagement behaviours in each area of engagement. This allows staff
to develop high expectation of a child's engagement and highlight the areas of high
interest that can be introduced into other less favoured, learning activities to raise
engagement for learning.

Engagement Scale

The engagement scale is the used as an assessment and scoring tool that, together
with the Engagement profile allows us to record a child's journey from a point of low
engagement to a point of higher engagement. Engagement scales are completed once
per week to keep a record of changes that are made to an activity and the impact on a
child's engagement.



Assess, evaluate and moderate

Staff monitor progress againstthe targets set
daily in their Tapestry observations.

Setting targets
Targets are set based on our ochsenationsin
the 5 areas of the engagement steps and alsoin
conjunction with targets from EHCP.
Targets are shared with parents at parents.
Feedback from parentsfurther informstargets.
Targets are set on Insight Tracking.

Pupils are encouraged to take the learning
deeper and challenged to apply to different
situations.

Evaluation of provision and what additional
opportunities would be helpful in our daily
setting.

Evaluation of the curriculum, what changes
would enable the child to make increased
progress.

Half termly observation sheets show
progress againsttargets and next steps.
Tapestry is used to record small steps
progress againsttheir individualised targets.

H t h Plan
ow € Targets are set based on our evaluation against the
engagement steps and also inconjunction withthe
en ga gE‘ me nt targets from EHCP documents.
mﬂ'd e I | s u SE'd t':l' Opportunitiesto directly teachthese skillsare planned
into daily learmning (IEP work) and opportunities to embed
assess p u p | I these into the wider curriculum planning.
Continuous provision, our timetabling and andthe
p ng ress at curriculum are altered so that we are supporting

MeadDWSIdE' Working together

Targets are written jointly with SALT, Parents and OTs.
Observations are recorded regularly using Tapestry.
Provision isadapted in response to these evaluations with
changes made to the setting and alsotothe activities
where appropriate.

Targets are moderated with similar settings.

Observe

Baseline assessment is conducted using the attached proforma. Our school SENDCo and deputy headteacher moderate all

Observations are made daily on Tapestryandtagged against the 5 areas
of learning. Progress isobserved.

Opportunitiesto apply their leaming in different environments and
settings are provided.
Provision isaltered to provided additional opportunities to further
enable engagement with targets.

IEP targets across school in SEND Target meetings.
Plans are putinto place to ensure all agencies are working
on the same target.




Engagement Profile Proforma

The engagement profile shows when a child is at their most engaged and what each of these areas of engagement
looks like for them. Throughout the term, improvements in engagement in each area are noted and documented
using Tapestry and with Post-it notes in class.. That leads to a termly update of their profile showing the progress they

are making.

Initiation

" om My Engagement Profile Gl

request,
_Bl_Jl_Idlng on an PHOTO movement or
initial reaction. indication
Showing interest however small,
which can be

Exploration

and curiosity.
Exploring an N considered to
object in a m e express an
different contexts When | am at my most intention, want
or need.

engaged, this is what you will
see...

or environments

Realisation
-Sticking with it":

continued effort
(may be in short
bursts).
Perseverance,

o — Anticipation
new stimulus or Shows

discovering a expectancy or
new _aspet_:t of a prediction as a
familiar stimulus result of previous

determination,
refusing to give

or activity. knowledge,
up or let go.

Demonstrating experience or
control to skill
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Engagement Scale Proforma

e
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Meadowside Engagement Chart and Scale

Student Name:

Lessan/Activity:

Date:

Date for Review:

Post Intervention/Pre Intervention:

. W'Y,
arget: '
:,:..',_"
A AR
Completed by: _—
MEADOWSIDE

& NURSERY SCh

Overview of Relevant Issues

MNext Actions

Mo focus

0

Emerging/Fleeting

Engagement What Happened? What didn’t happen?

Indicator What happened/What didn't happen and why? | What will 1 do next time and why? How will | make the
activity more appealing for this child? (see inquiry
framework)

Initiation
Realisation
Exploration
Anticipation

Persistance

SCO r I‘ng Nofocus Low and minimal levels Partly susizined Mostly sustaned Fully sustained
— emerging andflesting

Partly Sustained Mostly Sustained Fully Sustained

9 1 8 I 12 13 10 L 16 1k 1S 19 20




urriculum Implementation at each stage of learning: }

Semi Formal and Formal Learning *
Core Subjects

Maths is taught using our Bespole Approach
o \Whole School Maths Policy

Reading is taught using Talk 4 Reading — ~ » Mathsis taughtin a cyclic approach.
¢ Whole School Reading Policy - . YearlyTopic Plan for Maths
eading - Interventions in Reading (DP) Maths . |nterventions inMaths (DP)

Phonics is taught using Letters and Sounds

Oracy is taught using our Bespole Approach
Little Wandle

e \Whole School Maths Policy

Iqi"lorlics R hos S(‘:hool. Phor?i.cs ~elisy ¢ Philosophical Question Plan (KS1)
r e one 0 Writing [OF e Philosophical Question Plan (KS2)
i Writing is taught using Talk 4 Writing Oracy . Oracy 3 year plan)

e \Whole School Writing Policy
e 4 Year Plan for Designated Provision
Writing e Yeur Plgn fo.r Dev.e.lopment SEI e Bespoke Plan (3 year for development Centre, 4
e |nterventions in Writing (DP Sci 3 . ®
clence Year for Designated Provision)

—

Science is taught using our Bespoke Approach

The skills from foundation subjects are taught through topic work that allows us to focus our learning through the term. Teaching
will ensure that lessons are focused on the skills of the particular subject that is being taught and is showing progress in line with

the skills progression for each subject. Because there is a cyclical approach, teachers use their skills to teach skills and knowledge
across a from different areas of the curriculum as per the needs of the children.

Foundation Subjects

o9 T TErE




KS1 and 2 Mathematics overview — Designated Provision ,._‘ l"

®
o,
Week1 Week2 Week3 Week4 WeekS Week6 Week7 Week8 Week9 Week10 Week 11 Week 12 L

Additional

Number and Number — Addition and Mo astiterment topics: o - -
T athematics &

Number —

Number — Multiplication ~ Addition Cewiii = Siai Number and
and Division and Place Value
Subtraction

i“"

o
c
=
a
7]

Additional
Measurement = Geometry — = me tocover Additional time to cover
vt Measurement = ;
—Llengthand  Position and topics appropriate to

3 p e - Time g
height Direction - : progression documents.

Summer

National Curriculum Progression

Maths follows the curriculum progress model outlined Yea rs 1 to 6

in the White Rose Curriculum progression document.
This is delivered following the overview (above) allocating time to
teach each area of the curriculum. #MathsEveryoneCan

2019-20

Within the Designated Provision and the Development Centre it is
acknowledged that children will be working within different year
group objectives and therefore accessing different parts of the
curriculum at different times. Where possible, learning will follow

appropriate objectives that will be differentiated to cover the How does this document work?  Who is it for?
curriculum from different year groups. Where this is not possible, spurei ot Tosm,

split inputs will be used to introduce new learning to children in 1:1 d '
or small group sessions delivered by a teacher or TA that will lead
to independent 'chilli challenges' that allow progress across the
subject. Progress is tracked using bSquared objectives.

= Mathe subect lesders and senior leaders

When are topics revisited?
Maths activities are planned using structures from our school Joe i e
maths policies. A breakdown for individual lessons can be
downloaded from the year groups objectives on White Rose.




Talk 4 Writing is used to deliver the teaching of writing across the Development Centre
and the Designated Provision in line with the whole school policy. Topics are delivered

in a three year cycle for EYFS and KS1 and in a four year cycle for Key Stage 2 . TeaCh i ng Of

Coverage of all of the different story types are planned using this method however, o

children will access these at different parts of their learning journey. E ngl I s h (wrltl ng) HEA-;D;
IDE

Although the curriculum has a cyclical approach to text types covered, as outlined i
our overview above, elements of the curriculum are taught to individuals and group$
within the Designated Provision in line with their learning using the progression
document attached.

Progression is assessed using bSquared. Where possible, these objectives will be
delivered through whole class teaching and differentiated to cover elements of the
curriculum across appropriate year groups. Where this is not appropriate, however,
split inputs will be used to introduce new learning to children in 1:1 or small group
sessions that will lead to independent learning.

B Ficbien
AT
Fozt Lrmre gl s

Progression Document
Talk 4 Writing




Talk 4 Reading is used to deliver the teaching of reading in Key Stage 2 in line
with our whole school focus. This is planned to ensure the teaching of
comprehension for all of our pupils.

Although the curriculum has a cyclic approach to texts used, Elements of the
curriculum are taught to individuals and groups within the Designated
Provision in line with their learning using the progression document attached.

Progression is assessed using bSquared. Where possible, these objectives will
be delivered through whole class teaching and differentiated to cover
elements of the curriculum across appropriate year groups. Where this is not
appropriate, however, split inputs will be used to introduce new learning to
children in 1:1 or small group sessions that will lead to independent learning.

The Talk for Reading teaching sequence

Introduction Investigation Independent
- achieving basic understanding - deepening understanding understanding
Prior to reading: hook &
context

Deepen understanding of -independently
comprehension focus dem‘::;:f:t':ﬂf:e's of
1. Teacher models reading | through: .
with fluency .
. . Identify key focus
. Read and reread dialogic talk
. Vocabulary

. Decoding/word
recognition reading strategies

. Prediction

response activities demonstrate
understanding

e summarising what’s apply focus
. Initial responses been learnt

. Literal retrieval
. Children raise questions
. Teacher question

Click this link to see our progression map for Talk for Reading

MEADOWSIDE

Phonics is taught primarily using Little Wandle Phonics Scheme in line
with the whole school philosophy. The children are delivered their
phonics teaching in small groups and 1:1 sessions daily. It is
understood that they move through the curriculum at different rates.
Children are given opportunities to overlearn techniques and therefore
at times work at a slower speed of progress through the scheme.
Where applicable, other methods are used and are planned through
our IEPs. This may mean a child may use precision teaching, PAT
Phonics, Little Wandle Interventions, X Code or Toe by Toe to reenforce
the work that they have been doing in their daily phonic lessons.

Click this link to see our progression document for Phonics.

https://drive.google.com/file/d/1AJ6rFM3X5JUn3A7Sq2xKQbMHIEBP
wa50/view?usp=sharing

DP2 - 4 Year T4W Cycle
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DP2 - 4 Year T4W Cycle



Progression in science is planned using Developing Experts scheme. We T h . f
follow a three year cycle in DP1 and a three year cycle in DP2. Lessons are eac Ing o
planned to ensure that knowledge and skills from across the provision map
are taught where appropriate. We ensure that learning is planned to the

needs of our children.

Science [

Please refer to Developing Expert's Curriculum maps for a quick overview of
the unit. Our curriculum maps let you know the summative questions linked
to each lesson, the resources you will need, the key words covered, the

National Curriculum links made and the links to the statutory requirements
for working scientifically made for each unit. Generic statements have been

used for simplicity:

- Asking questions

- Performing tests

- Observing and measuring

- Gathering and recording data

- Identifying and classifying

- Using equipment

- Planning and setting up different types of enquiries

urriculum Saence ]
23 2eveioping - Year 1

Below are different units for
English National Curriculum
Science - Year 1. Click on the tile to
Dashboard view that unit.

Units & Lessons

Mark Book Year1

Invite Teachers. Year 2

Referrals Year 3

Year 4

Animals Animals Exploring
Including Including Everyday
Pupils Year 6 Humans - Humans -

Reports B —— About Animals About Me
Biology

Classes LEE

KS3 Biology

Create your careers

profile KS3 Chemistry & Earth




Curriculum Overview

=« Science Road Map

Animals Including
Humans ‘About Me' &
About Pets’

Designated Provision and
Exploring Everyday

Materials Development Centre
SCIENCEROADMAP

Animals Including
Humans "Growth’ and
Diet & Health’

Exploring Everyday
Materials

@é

A’i‘%_"'

Changes of Materials

Living Things & their
Habitats 1 & 2

Transportation
l11e Heart &

States of Matter

Animals Including
Humans "What Makes

Biology
Year
Three Chemistry
¥ 5 3
e MauE TSe | ving Things & their Physics
Habitats
Evolution & Inheritance




Across our foundation subjects, progression is planned using the progression
in our Mainstream curriculum documents from 2Y.O, Nursery right up to Year
6. In each curriculum area, the teacher plans around a topic on a three year
cycle in Key Stage 1 and a four year cycle in Key Stage 2.

Like Science, topics are planned using a "Road Map" to ensure that there is
appropriate coverage over the cycle of three (EYFS/KS1) or four years (KS2).
The skills taught are planned for using the progression documents in that
year group. We ensure that the skills taught are chosen to be appropriate for
each individual child. Curriculum areas are carefully planned and linked to
ensure schema between each subject and also within subjects from different
year groups.

Whilst we attempt to cover a lot of the topics that are also covered in
mainstream, these are carefully selected to ensure that we cover the topics
that are developmentally appropriate for our children. Some of these topics
would be appropriate for some of our children. Therefore. where it is
appropriate, we use integration for children to access these topics alongside
their mainstream peers.

These topics are planned for using a termly L.O.T. (Linking our Thinking) plan
that outlines the skills from the skill progression sheets that we are covering.

MEADOWSIDE




um Overview
\ET

Designated Provision and
Development Centre
DT ROADMAP

Cooking & Mutrition: Mechanisms: Wheels,
Understand where axles-design a jungle
food comes from & vehicle

healthy diet

Mechanisms: Sliders
and Levers-

making moving
picture cards

Cooking & Mutrition:
Making bread

Structures: Textiles: Sewing,
Building a superhero stapling, gluing-
town fabric bunting for a

Year n B - A {/ During the Spring N

b. term "Let’s Imagine’,
Th ree _ the main drivers are
Art and DT. When
designing and
making pupils will be
taught to use the
design, make and
evaluate process. In
: ' ) the Autumn and
Cooking & : ; : : ? B Summer term pupils
] complete a mini DT
project.

Cooking & Mutrition:
Mechanical Systems & Making a fruit smoothie-
Electrical Circuits: understanding

Making moon buggies seasonality

Textiles: Sewing-

Mechanical Systems:
Islamic prayer mat

Levers, linkages,
gears- Vex Robotics

Structures: Designing
a maths game

Mutrition: Using a
variety of cooking
techniques for
savoury dishes

Computing to Program

Structures: Stiffen,
strengthen, reinforce,
making 3D shapes/
decorations

Mechanical Systems:
Pulleys, levers,
linkages- making a
shaduf

Cooking & Mutrition:
Making a Greek kebab-
prepare and cook
savoury dishes

Structures & Electrical
Circuit Systems:

design a building based
on Greek architecture

& Control: Robotics-
program, monitor and
control robot




Curriculum Overview

== Geography Road Map

Name & locate
geographical regions

Designated Provision and

Name, locate & of UK and identify Development Centre
identify local area. physical & human ‘ GEOGRAPHY ROADMAP
characteristics. i i
gear Year To identify seasonal and
ne daily weather patterns.
e _ zguunn MSrE R ltaia TWO To compare a contrasting
: p . p— locality to Warrington.
geographical regions
of UK and identify m
physical & human Name & locate world's 7
- Contrasting a non characteristics. continents and 5 oceans. hsiatala

European country
with Warrington.

‘ Year TR

Three S L

Name, locate &
identify local area,
capital cities of the
UK.

Describe key aspects of human
geography inc types of settlement and
land use { River Mersey/ Manchester
Ship Canal v River Nile).

Locate world countries to focus on Morth &
o South America & identify the position in
= relation to the equator.

T ¥ Year
- | M Two

Name, locate &
identify local area,
capital cities of

different countries
around the world

Physical and human
characteristics & features
in the UK, providing
greater geographical detail
of regions.

Locate European
countries and
understand how aspects
have changed over the
fime.

Volcanos
Similarities & differences of

human and physical features of
Warrington & compare to Egypt

Using maps, atlases,
globes to locate and
interpret countries and
describe features.
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Curriculum Overview
s« Computing Road Map

Designated Provision and
Development Centre
Computing

Modern Tales

SKAPE

—t— B

MNews Presenter

My Online Life

SRl . . Shape Hunt (Byte What is a
R Animate WIt.h Sized) Computer?
k Shapes (Byte Sized)
e e |
e e [ | Endangered Animals
a O
& % R
far
My Onling L& - Teather's My Oriing Life - Teachar's : ——
_ bk Toactur's Handiook “a -
Real or Fake B u X
My Online Life My Online Life Endangered Species |
PDF | Word
T -
e T-SHIRT DESIGMER [

SRR
[

i

| i = My Orlira L - Teschar's
Minecraft e hardbock:
Challenges [Byte - o Owline Lif
Dancing Robot S T Shirt Designer g My Online Life

(Byte sized)




Curriculum Overview

g History Road Map

Changes within living
memory- All about me —
home life, family, toys
and significant
individuals- Mary Seacole

Significant events
beyond living
memory- The Great
fire of London

Designated Provision and
Development Centre
HISTORY ROADMAP

-

Significant people and
places in Warrington-
Lewis Carroll from

Daresbury

S|gr||f‘cant events,
people and places in
history — Florence

Mightnale

Significant events and
people from history.
Henry viii

Significant events
beyond living memory-
The Great fire of

Londen

The Changes in Britain
from the Stone age to
Iron age- What was life
like in Bronze Age
Britain?

Significant events
people and places in
history — Amelia

Earhart

Significant events,
people and places in
history - Queen
Victoria,

The Roman Empire
and its impact on
Britain/ Warrington

Year
One

Ancient Greece — a study
s of Greek life and
Eur_opear; The achievements of A non-European society achievements and their
SOC'?;Y that oV u earliest civilizations- The that provides contrasts influence on the western
pro:l x:ts AAYA "”’”Wqﬁs impact of Ancient with British history- Benin world
f'.?nr:]hrgr'rt?sh ..fq Egyptians on modern life. Year
history- 'iﬁﬁﬂh— . L s
Mayan Gimis r""“&\ \ j [+ Th ree
sty e : A .
—— {&j\muu Bughdad *




Curriculum Overview

g PE Road Map

Multi-Skills — frawveling,
aiming, throwing, hepping
and jumping

Throwing and catching -
Rounders using large balland using
hand to sirike.

Active Athletics — jumping.
running atspeed and cbstacle
races.

Designated Provision and
Development Centre
PE ROADMAP

Brilliant Ball skills —
Dewvelopreactions,

catch/fthrowbeanbags
underarm { cwverarm.

Brilliant Ball skills —
Dewvelopreactions,

catchfthrowbeanbags
underarm f overarm.

Ugly Bug Ball Dance
— Dance with partner,
improwve fiming and

Groovy gymnastics —
trawveling onfoff bench,
rolis and ink 3 mowes.

Brilliant Ball skills - Caotch different
cbjects. Fociball f basketball
drAbbling.

perform.
Active Athletics — Reiay
running, keng jump, hurdies and
throwing.

Story Time Dance - Link
mowesin time with music.

Dynamic Dance - Bolywood

> = ‘-...
nvaders— Hetbal [ Basketball
Explore different passes, receive, \Q
dancing. Perform dances usinga
range of mowvements. Compare
and evaluate pericrmances Swimming - Use arangs of stroke

intercept, dodging and
defending. Fooharork.

effectively. Perform seff-safe rescue in
different water situations.

.

Groovy Gymnaslics —
Variety of jumpsand
landings, create
sequencesingroupsand

perform.

Multi Skills - Maointain bolances,

Swimming - Use orange of siroke
hand-eye co-crdinaficn games.

effectively. Perfcem self-safe rescus in
different water situafions.

—
Fyh SCGQUTNCOSs

— practice
symmeticalf H Thacranis - ™
: g and Catching -

B el b_-ody . Kowvik Cricket

shapes. Practice =

new : 5

counterbalances. Active Athletics — Reloy

Perform and ¥ running, keng jump, hurdles and

7 5

evaiuaiea . . L throwing. L

sequence. Swimming - Us= orange of Athlet sports d t - Smm!“mg PR COGE o HENE 4 Y A

Striking and stroke effectively. Perform self- Ics{ PO oY proc Ice} e!'fectlve’ry.Ferfc_)rmsq_arf—scfe TEAELET w—

fielding — Crickst/ sofe rescue in different water Running af speed / relays / standing EiiEe= S . ¢

Rounders. Practise situafions, leng jump and target throw

battingand

fielding r Year

techniques. R -

Throwing/ catching i ¥ H Th ree

skilis. Play 5 ; N S : . - - -

competitive game. == z 7 .“‘J.‘iii',-z“ : ﬁy ?.'J-\i,“‘ﬂ" - Nimble Nets - Tennis
Brilliant Ball skills — Developreactions, catchftheow i‘-._“(r,%‘.?k. I Hand-eye co-crdingticn.
beanbags underarm f cveram. q.f?g-‘!{_ Underarm serve. Raly.
African Dance - Ccunt beats and keep rhythm. A= P Play competifive game.

Change direction, co-operateingroup.




Curriculum Overview

@
g2 Music Road Ma P
e -
&_’Wﬁhﬂe L!L;f;f Designated Provision and
i 2 Development Centre

Music

Glockenspeil

Benjamin
Britain, there
was a Monkey
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g Curriculum Overview
Oracy TGELRET

and tell‘sesmn. To speak in frontofa
To be filmed speaking and larger audience
use thisfor reflection. Poetry assembly / T4W

SHOW

10 approx)
Use talk tokens to make
talk visible

Designated Provision and
Development Centre
Oracy

To speakin frontofa
larger audience
Poetry assembly / T4W

To participate in a short show
and tell' session

To be filmed spesking and
use thisfor reflection.

Group discussion on which
house would be the best

Explain and share with

To speakin frontofa Small group discussion (

bl for a superhero and gt s SHOW
discuss advantages and Poetry assembly | T4W S 1S L0 ma

overcome, { relate to ek y talk visible

e isadvantages, agresing on

@ COMmon Consensus?

Debate around the topic of
change for the better-
linking with currentissues

TELL

PEF”

To participatein 3 short ‘show
and tell’ session.

To be filmed speaking and
use thisfor reflection.

Q & A Interview with an
unfamiliar person and
having a conversation with
a visitor,

Class discussion on
hunting rights and wrongs

Be a storytellerin K51 DC

Be a storytellerin
K51DC

Class group persuasion
presentation on what you
need to do to be health
roles decided between

them )

Paired/ small group

Be a storytellerin K51 DC
demonstration

Be a storytellerin K51 DC

Explain and share with
dass something that they
have achieved and
overcome, ( relate to
emotions)

Talk on an expertrole/
interviewee/ interviewer-
archaeologist




Curriculum Overview
e« PSHE

PSHE is taught using the PHSE Planning Framework for Pupils with SEND. Weekly lessons are taught using the structures and
progression outlined within this document.

https://drive.google.com/file/d/16vqmBakinaVq6_yZHSLavoMI6f3gYw4W/view?
usp=sharing

FOR PUPILS WITH SEND
KEY STAGES 1-4 Association

PSHE EDUCATION PLANNING FRAMEWORK P S H E

The national body for Persanal,

Social, Health and Economic




4 Sample Timetable

gy Development Centre

Development Centre Planning Doc 2021
Manday Tuesday Wednesd ay Thursday Friday

Subject Semary Subject Semany Sulbject Sensory Subjed NSy Subgect Sensory

Readers | Sepde/ Comt | Readers | Sepef Cont|  Readers | Setdef Cont | Readers Readers | Sevthey Cont
Prow Prow Prow o Prow
Phanis Phanicsf Phanics) Phamnics) Phanics)
Con't Prow Cont Prow Con't Prow Cont Prow Cont Prow
1EP Wark,) IEP Wark) IE P ok, 1IEP Wark) 1EP Whark,
Englizh oT hlaths oT Englizh oT belaths oT English oT

Snack
[reak

IEPWark ) IEPWark IEP Wark IEP Wk IEP Wark
Engag ement Engagement Engagement Engagement Engagememnt

Pheanic fCaon Phanics fCan Phaanics Coan Tesiket PhaonicsCan PhanisyCan
t Prow t Prov t Prow o t Prov t Prav

Sensory Story) Engagement

Buchet Sexion Daugh D sm Budinet Sezion Dough Disco Bucket Sexxinn

Sersary Sersony Sensory Sensary Sensory

Rowm Rogm Roam i Raam ey Roam

Engag ement Engagement Engagement [~ Engagement [ Engagement
Btitivies B titivies Bctitivies e B tithvies S Btitivies
Roam Raam




MEADOWSIDE
WM KITE PR IMA

1:35 30 2:-40
35 15 — I:45 | I-45 — 2:40
12:30 1:15 £
Listening B

Maths
Lnput/

Jauwrnal




